* Annotated Teacher’s Edition %

TEXAS — Lone Star Land is designed as a pri-
mary resource tool for the seventh-grade course in
Texas history and geography, which is a required part
of the American studies program in the secondary
schools of Texas. The historical content places major
emphasis on the period prior to 1900, stressing how
peoples of various backgrounds and traditions came
together in a new country to build a republic and later
a state. Information about modern-day Texas history
highlights the contemporary era of their state, as well.
The geographical content places major emphasis on
the environment and the ways it has affected life in
Texas within the framework of history.

The text is part of a complete learning system by
W.S. Benson and Co. designed to facilitate seventh-
graders’ increased appreciation of both the diversity
and the unifying themes of the history of the Lone
Star State and to encourage their recognition of the
importance of the interrelationships between Texans
and their environment. Texas — Lone Star Land is
most effectively used in conjunction with the multiplic-
ity of supplemental material offered by Benson,
especially those designed to provide structured skills
development for educationally disadvantaged stu-
dents of to appeal to cultural and ethni¢ minorities.
However, the text is the core of this system, and the
imaginative teacher will be able to discover numerous
ways to use it effectively either in addition to or inde-
pendently of the other elements of this educational
system. No efforts have been spared in designing a
book that offers easier readability and visual appeal
without sacrificing either factual accuracy or scholarly
attitude. Each chapter includes marginal notations,
pictures, illustrations, and maps and/or charts
selected both for visual appeal for students and for
optimum relationships to the learning process.

After the first unit, which introduces basic ideas
and concepts, an integrated presentation weaves
geographic descriptions and concepts into the histori-
cal narrative. Specific aspects of geography are
normally introduced at that point in the historical nar-
rative where their characteristics begin to have the
greatest impact on society. For example, surface
geography and climate are emphasized in the discus-
sion of Native cultures and early settlerment, while the
discussion of minerals is left to the sections on the
late nineteenth and twentieth centuries, when mineral
resources helped to remake the nature of Texas soci-
ety. This method of presentation is designed to make
it easier for the student to grasp geographic concepts.
At the same time, this approach seeks to avoid sepa-
rating knowledge into what may appear to the student
to be unrelated divisions or disciplines, It emphasizes
the fact that the various social sciences and humani-
ties are just different ways of focusing on humankind's
experience.

In an attempt to provide varied approaches to
teaching and learning, the book includes not only the
traditional narrative text but also source materials.
These take the forms of documentary sections of daily
life at various stages in Texas history and a wide vari-
ety of maps and illustrations. All of these, as well as
the thought questions and suggestions for further
study at the end of each chapter, provide the creative
teacher with materials and guidelines for the enrich-
ment of the classroom experience provided by the
basic program. While the authors believe that this text
will fill the students’ needs, they know from their own
experience that the best of books are only a part of a
meaningful classroom experience. Teachers and stu-
dents work together to provide the core of learning
and understanding.
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An examination of the Table of Contents reveals
the basic organization of the book and the plan of
instruction suggested by the divisions. The arrange-
ment is by no means rigid. The teacher should plan to
spend no more than six class days in the teaching
and testing of each chapter, thus leaving sufficient
time for unit reviews, major examinations, field trips,
and supplemental activities.

Words or phrases that may prove difficult for less
advanced students are defined in the margins of the
text, and it is suggested that the teacher discuss these
definitions with the class before making reading
assignments. A vocabulary pre-test may prove espe-
cially helpful in assisting students in avoiding frustration
while reading new material. Although the material in
this text is on seventh-grade reading level, new vocab-
ulary is sometimes essential to the presentation of
certain concepts and events, and the teacher will need
to be aware of the needs of those students reading far
enough below grade level to be diagnosed as educa-
tionally disadvantaged. These young people need to
be guided in the use of supplemental materials and
alerted to the value of the marginal material so that
they are able to discover for themselves important
facts and grasp essential concepts. The teacher may
find a question-answer format reading guide especially
useful in working with these students.

The book is illustrated with numerous pictures and
maps. These are designed to arouse interest and
curiosity and to lend authenticity — a very important
objective. Where photographs or contemporaneous
illustrations were available, the authors have tumed to
works of art. The illustrations in the text, thersfore,
should be viewed as sources of additional information
and discussion.

Another feature of the book demands some discus-
sion — the documentary, or primary source, sections.
Although the maximum return from the Texans Write
sections that present original documents will come
from discussions guided by the teacher, the more
advanced students will be able to gain some insights
alone. The documents were carefully selected with an
eye to using those selections that the student can read
and understand with a minimum of direction and help.
Each document is preceded by a brief introduction.

The roles of cultural or societal minorities such as
women, ethnic groups, economically-disadvantaged,
organized labor, and children have too long been
ignored in the writing of Texas history. To provide bal-
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ance among the pluralistic elements of Texas history,
the authors have drawn upon specialized studies of
these groups for inclusion throughout the text.

Few, if any, other states have as colorful, complex,
and dynamic history as does the Lone Star State. The
potential for students to see the many facets of
humankind’s experience is enormous. The need for
this grows each day. Most students who use this book
will, for example, be casting ballots in five years.
Many will never have another opportunity to study the
history of Texas. Therefore, a study of political history
is no luxury; it is a necessity.

State and local history can be among the most
meaningful approaches to an understanding of the
past. In these areas, the role of the individual and the
community can be brought into a focus seldom possi-
ble in national or world history. Therefore, the study of
Texas's past will open new doors of understanding for
the student.

For students to develop interest in and apprecia-
tion for history, they must find meaning in it for their
own lives. It must have relevance. Seventh graders
know the world is not inhabited by people who are all
good or all bad. They know it is not always a happy
and just world. If the young Texans who read this
book gain a notion that the Texas of today was built
by real women and men who faced the problems of
the past with both the strengths and weaknesses they
see in the people arcund them today, the authors will
be gratified. If we have helped you, the teacher, in
your critical and difficult job of opening the eyes of
young Texans to their impertant heritage, we will be
doubly gratified.




* UNIT 1 x

The four chapters in this initial unit are designed to
introduce the disciplines of history and geography and
to explore several basic concepts about human expe-

rience. This unit sets the stage for the rest of the book.

Chapter Two introduces students to geography as
being a study about all life on earth, the effect of this
life on earth, and locations of places. Students con-
tinue their understanding of how maps help us find
places, tell us about features of the earth, and show
direction and distance. They become familiar with
three main kinds of maps: physical, political, and cul-
tural. A study of geology helps students comprehend
geographic concepts. They read about the geology of
ancient Texas, as wel) as Texas today. Finally, stu-
dents become familiar with ways in which time and
weather bring changes, which are recorded by geog-
raphers and geologists.

Chapters Two and Three present considerable
oppottunity for you to observe and measure students’
previously learned geographic skills and concepts. in
addition, many new geographic terms and skills are
introduced to guide students through the gecgraphic
history of Texas. You may wish to check students’
comprehension at this point and to observe any diffi-
culties that they may have in reading and following
directions and in organizing and presenting materials.
At this time, you might ask students to begin keeping
a portfolio of the papers and projects they accrue
during the course.

Chapter Four introduces students to the Native
Texans. A discussion of prehistoric through agrarian
Native Texans offers students an overview of their his-
tory. Complete descriptions of Texas tribes and their
locations establishes a geographic and historic foun-
dation for readers.

CHAPTER 1

CHAPTER OBJECTIVES:
* describe what history is.
* know the uses that people make of history.

* understand how people use the past to make
decisions.

* understand how a historian writes history.

* know where facts come from.
* know what history felis us.

ESSENTIAL ELEMENTS

A.1—ABCD
2—B,C,D,E,FGH LJKL
4—ABCDEFGHILJLKLM

PURPOSE

This chapter is designed to help students understand
the meaning of histery as being a record of the past
that helps us make decisions. Students learn about
why and how historians sort through fact and opinion
to determine a written record of historical fact. Finally,
they gain an appreciation for what history teaches us:
that people are often the same; that history is a story
of change and progress; and that history does not
replicate itself.

MOTIVATOR

1. Discussing Primary Sources Begin the chapter
with a class discussion about primary sources of
historical information. Ask students to describe the
otigins of their family documents (family Bibles,
diaries, journals, pictures, scrapbooks, wills, birth
certificates, land tities, court records, etc.). Then
ask them to name types of their own decumenta-
tion (diaries, journals, artworks, efc.) that they
might be developing to leave for posterity.

2. Discussing Secondary Sources Show students
examples of secondary sources such as history
textbooks and library books based on histerical
fact. Point out the differences between primary and
secondary sources.

3. Preparing to Read Although a general plan or
approach is implied in the organization and mate-
rial of the chapter, you may wish to guide students
in pointing out cther important terms to look for
such as cause and effect, facts, oral history, foot-
note, and bibliography.

TEACHING STRATEGIES

1. Separating Fact from Fiction Ask students to
imagine that they are a part of a literary team that
determines historical fact from fiction. The team
investigates the following documents: (a). an 1831
diary entry by Stephen F. Austin, (b). an 1850
Texas marriage certificate, (c). a book about Texas
fables, myths, legends, and folktales, and (d). a
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letter from William B. Travis. Guide students to dis-
cover that a, b, and d are factual documents, while
¢ is a fictional document.

2. Knowing the Present Discuss the section
Knowing the Present on page 13. Ask students to
speculate about why and when decisions were
made concerning street plans and locations of
schools in their community.

3. Using Historical Perspective Point out sections of
the text on page 17, Recreating the Past and
Thinking About the Past. Help students develop an
understanding of historical perspective by asking
them to use their imaginations in moving from the
present into the past. Ask a student to read aloud
the letter from William B. Travis on page 16. Then
ask each student to write a contemporary newspa-
per article that describes Travis's dilemma in 1836.

4. Understanding Time Sequence Show students
photographs of Texas history depicting people,
places, and events. Ask students to arrange the
photographs sequentially in the approximate order
of their origins.

5. Expressing an Opinion Encourage students to
express their opinions about whether or not it is
possible for historians to write a completely objec-
tive and accurate account of history.

MULTICULTURAL ACTIVITIES

1. Recalling Oral Tradition Discuss the section An
QOral Tradition on page 9. Ask students to relate a
story from their family or another part of their culture,
such as a folktale or an account of a historical event
that has been conveyed orally perhaps from genera-
tion to generation.

2. Researching Ask students to conduct library
research about the cowboy culture in Texas from
its origins to its present-day status. They may wish
to write about round ups, rodeos, barbecues, and
other cultural events that are identified with the
cowboy culture. Encourage students to investigate
the lifestyles of the women and children in the
cowboy culture and to include members of all
ethnic origins in their findings.

3. Discovering Cultural Styles Discuss the varieties
of architectural styles in students’ communities.
Ask them to investigate the cultural history of a
specific community landmark, such as a church.
Students may wish to discover why and when it
was built, who designed the structure, which archi-
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tectural style was applied, and origins of the
selected architectural style. If students work in
small groups to investigate several landmarks, they
can compare their findings.

. Cooperative Learning Ask students to work in pairs

or small groups to interview volunieers who have
contributed to the preservation of the community.
Suggested interviews: volunteers who staff the polls
during political elections, neighborhood organization
volunteers, volunteer staff at hospitals and nursing
homes, and Gir Scout and Boy Scout leaders.

EXTENSION ACTIVITIES
1. Considering Artifacts Have each student bring

several ordinary (not valuable) items to class.
ltems might include combs, keys, batteries, games,
toys, or articles of clothing. Working in pairs, stu-
dents ¢can imagine that they are archaeologists
from the future who have discovered evidence
(items brought to class) about life in Texas as it
was experienced in the 1990s. Ask students to pro-
ject their character into the future to describe their
speculations based on the evidence.

. Career Considerations Ask students to work in

small groups to conduct interviews with local librari-
ans and historians. Students may wish to find out
why these people value the preservation of histori-
cal documentation, how they disseminate historical
information, and what inspired them to pursue their
chosen careers.

. Exploring Photography Discuss Meet the Texans

on page 18. Ask students to imagine the adven-
tures of photographer Erwin E. Smith as he
photographed images of Texas for magazines.
Then ask students to create their own photomon-
tage from magazine pictures of Texas events,
people, by cutting out pictures, then arranging and
gluing them onto posterboard. Students may wish
to title their photomontages and to fill in back-
ground spaces with colored markers.

. Keeping a Journal Ask students to keep a journal

in which they write daily entries about topics such
as: imaginary conversations with historical Texans;
personal experiences in which they learned some-
thing about their own or Texas history; interesting
observances, accounts of events, other people,
thoughts, and ideas; and thoughts about a Texas
history book they just read.




ANSWERS TO TEXCHECKS

Texcheck — Page 13

1. Myths and legends are recalled from the past and
passed down by word of mouth.

2. History is based on all facts that can be proved to
be true, while myths and legends often contain
opinions, and they often change and are added to
over time.

3. History helps people understand the reason why
something happened and the result, so history
heips people understand the past and the present
and can guide us as we think about the future.

4. We will be prepared to meet a similar situation in
the present, and we can better solve the problems
of today.

5. People can study records to give them information
about what happened in the past, helping them
make decisions today.

Texcheck — Page 15

1. A historian searches for clues and facts to find
what really happened in the past.

2. Historians use primary sources and secondary
sources of information.

3. A primary source of information is one that is
firsthand.

4. A secondary source is one that is secondhand.

5. A historian judges which source is correct by
seeing if the source is sworn testimony. a book
written from memory fifty years later, or another
source that may prove 1o be factual.

Texcheck — Page 19

1. A footnote is a note or reference at the bottom of
the page that tells where the historian found the
information.

2. A bibliography is a list of all the sources used by
the historian.

3. A historian recreates the past by describing what
the event was like, thinking like the people who
were there. The historian ¢alls on the imagination
and tries to see the event through the eyes of
people on the scene.

4. History teaches us that people from the past and
people of today have always been pretty much the
same.

5. History may be the story of things getting better, or
it may be the story of things that have not, such as
people making war.

UNDERSTANDING CHAPTER 1

A. Reviewing Historical Terms
1.1 2. i 3. a

g 5.
6.c 7.h 8.d e

10.h

o P

B. Reviewing History

1. Myths and legends are an important part of a
people’s oral tradition because they tell us much
about what people thought was important and
interesting in their day. and they tell us about their
culture.

2. History is usually based on written records because
anyone who writes history must be able to show
that the information used is true. This way readers
may go o the written record to check the facts.

3. Cause is the reason why something happened,
and effect Is the result or what actually happened.
Exploring cause and effect is what history is all
about and helps us understand the past, and con-
sequently the present. It can also guide us into the
future,

4. In a court case, the judge and jury must decide what
events led to the case. Studying records helps them
decide who is right when they listen to witnesses,

5. Three examples of primary sources are: wills, court
records and memoirs. There are many others.

6. A historian uses known facts 1o recreate the past
describing an event like someone who was actually
there might describe it.

C. Exploring History

Five things a bibliography tells you about a book are:
title of the book, author of the book, date of the book’s
printing, edition or volume of the book, and the
page(s) infermation on the particular topic is found on.
(And where the book was published and the name of
the publisher.}

D. Exploring Myths and Legends
Answers will vary among students.

E. Talking History

1. History is made up of stories of what happened to
people in the past and collections of events from
the past. It is based on facts, and therefore is usu-
ally taken from written records. Both primary and
secondary sources are important to the historian
because the two together give the historian a more
complete picture of the past, and the historian may
have to decide whether one source is more accu-
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rate than another. Both firsthand accounts and writ-
ten accounts help the historian do this. Stories
passed down by word of mouth from one genera-
tion to another make up the myths and legends
that are an important part of a pecple’s culture or
oral tradition. They tell us much about what people
thought was important and interesting.

2. Our knowledge of the past helps us in many ways to
make decisions about our present and our future. It
also helps us understand why something happened
and the result of what happened, and it helps us to
know people who are different from those around us.
The rest of the answers will vary,

3. This discussion could involve many different
thoughts.

F. Researching History
Answers will vary.

CHAPTER 2

CHAPTER OBJECTIVES:
* understand why we study gecgraphy.

* describe the use of reference points in studying the
earth.

* explain the use of symbols on maps.
* identify the different kinds of maps.

+* understand modern Texas gecgraphy by studying
ancient Texas.

* describe the effects of time and weather on Texas
geography.

ESSENTIAL ELEMENTS
A.4—A B CD
B.4—ABCDEF

PURPOSE

This chapter introduces students to reasons why we
study geography and ways in which we can gain a
better understanding of Texas by studying the geogra-
phy of it, A discussion of physical, political, and
culturat maps helps students graphically comprehend
the geography of the state. The relationship of geol-
ogy to gecgraphy is also discussed to help students
gain an appreciation of ancient Texas, as well as
Texas today. Throughout both chapters two and three,
students become aware of five themes of geography:
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location, place, relationships within places, move-
ment, and region.

BASIC MAP AND GLOBE SKILLS

The many skilis for reading and interpreting maps
accurately are not innate. Instead, they must be devel-
oped over a period of time, beginning with the early
grades. Skill in the use of maps and globes develops
gradually and should be planned, implemented, and
reviewed many times throughout the grades.
Educationally disadvantaged students will require extra
time studying these skills, for many of these students
may not have learned the skills when they first were
presented. Remedial reading students will face greater
than average problems in developing map skills, and
extra time should be given to those students.

Special skills are needed if maps and globes are to
serve as sources of information, as tools for develop-
ing spatial concepts, as records of experiences, and
as materials for drawing inferences. The degree to
which a reader can interpret a map depends on abifi-
ties to do all of the following:

1. Read directions.
2. Read and use latitude and longitude for locational
purposes.
3. Measure distance by use of scale.
4. Recognize and express relative locations.
5. Recogrnize, interpret, and translate map symbois
into reality.
6. Orient the map.
7. Understand merits and demerits of different map
projections.
8. Use and understand common geographical terms.
9. Correlate patterns that appear on maps and draw
inferences concerning the association of people
and things in particular areas.
10. Understand and use correctly different types of
maps.
11. Interpret and apply map legends.
12. Observe thoughtfully.
13. Understand descriptive facts about the landscape
from regional maps and world distribution maps.
14. Relate maps of different scales.

MOTIVATOR

Using the Texas Highway Map {n small groups, stu-
dents may hegin the study of Texas geography by
using Texas highway maps to discover answers to the
following map problems:




1. Name the Texas cities with populations of 100,000
and above.

2. List ten cities with populations between 50,000
and 100,000.

3. Name three types of Federal real estate shown on
the Texas highway map.

4. What is the difference in slevation of Amarilio and
Houston?

5. What is the second highest point in Texas?

6. Name eight states that border Texas.

7. What Texas city is located at 35 degrees N.
Latitude, 102 degrees W. Longitude?

8. Which of the following would | most likely need if |
were |ocated at 23 degrees N. Latitude, 95 degrees
W. Longitude: ship, sports car, horse, canoa?

9. In whalt directicn does the Sabine River flow?

10. Name four rivers that Texas shares with other
states.

11. in which of the following areas do most of the
people of Texas live: east, west, south, northwest?

12. What counties border Garza County?

13. Through which of the following counties does the
Caprock run: Throckmorton, Burnet, Briscoe,
Taylor?

14. What symbol indicates each of the foilowing?

= Airport » State Highway
+ Travel Information Bureau s Canal
« City of 5,000 to 25,000 s Lake

* Federal Highway » Roadside Park
15. Estimate the shortest distance between the follow-
ing cities:
* Brownwood and Waco
» Dallas and Fort Worth
* Houston and Beaumont
» Austin and Bastrop
16. Which highway connecting Housten and Austin is
shorter: Highway 290 or Highways 71 and I-10?
How much shorter?

TEACHING STRATEGIES
1. Orienting the Map and Noting Directions Help
studenis rediscover a sense of direction for map
interpretation by conducting any of the following
review activities:
* Conduct simple experiments with a compass.
+ Construct neighborhood and community maps.
* Study road maps of Texas. Discuss directions of
trips taken. Introduce students to the term paral-
lels of east/west lines and meridians for

north/south lines. Spin a coin to illustrate con-
cepts of axis, North Pole and South Pole.

+ Orient maps correctly to the north and place
maps on wall of room correctly oriented,

* Understand the meaning of north and south; use
this terminology instead of up and down.

« Practice finding and identifying direction through
the use of a shadow stick, weather observation,
wind direction, the sun, and so forth,

» Understand the use of northeast, northwest,
southeast, and southwest. Understand the north
arrow on a map. Recognize and understand the
use of a compass for direction.

+ |dentify direction on a map or globe using cardinal
and intermediate directions.

« Orient desk outline and atlas maps.

Practice and Discover Help students practice

and discover these map skills by conducting the

following new activities:

* Review cardinal and intermediate directions.

+ Review and practice crienting both wall maps and
highway maps of Texas by placing them on the
floor.

* Review directions of grid lines on the globe. Use
latitude and longitude concepts.

* Practice the use of the compass in determining
cardinal and intermediate directions.

* Practice reading directions from both large- and
small-scale maps. Develop the skill of orientation
and direction. Relate location of current news
events to home area.

* Introduce different map projections to show north
is not always at the top of the map.

. Recognizing the Scale of a Map and Computing

Distances Help students understand simple
reduction and scale in the sizes of maps by con-
ducting any of the following review activities:

* Study different sizes of maps of the same area.

* Recognize and interpret scale of miles on imaps.

¢+ Practice use of scale — one inch to a foot; one
inch to a mile. Draw a scale map of the class-
room; of the school yard. Understand the globe
as a model of the earth,

« Estimate distances between points on maps and
globes using scale of miles. Estimate distances
using latitude and longitude.

» Estimate time required to trave! between two
points.

« Compute and estimate distance between same
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two points on maps of different scale.

+ Scale of miles shouid be noted on every map.

* Make maps of community to scale.

Practice and Discover Help students practice

and discover these map skills by conducting the

following new activities:

* Compare scales used on state, county, and city
maps of the same approximate size to demon-
strate that smaller scales must be used to map
larger areas and so forth.

* Compare scales on maps in student’s atlas.

* Make sketch maps of area visited on a field trip.

+ Practice converting one scale to another; that is,
from statement of scale to representative fraction
and vice versa.

= Practice visualizing area as well as distance.
Review concepts of acre, square mile, and so forth.

. Locating Places on Maps and Globes Help stu-

dents understand places on maps and globes to

see location and relative location, leading to knowl-
edge of the earth’s grid and later to projections, by
conducting the following review activities:

* On a simplified map of the world and on a globe,
locate, name, and identify equator, tropics, cir-
cles, continents, oceans, large islands.

* Locate places in relation to the poles, the equator,
the tropics.

» Use grid lines to locate places. Use atlas grids.

* Use number and key system for locating places
on the home-state highway map.

* Use maps, globes, atlases to locate places men-
tioned in instructional units and in current events.

= Latitude was introduced in the upper elementary
grades. Intensify use of latitude measurements
and parallels.

* Longitude was introduced in the upper elemen-
tary grades. Stress locating all places by use of
{atitude and longitude.

= Using a highway map, plan a trip in which these
concepts are used: distance, direction, and
locations.

« [dentify the time belts on a United States map
and relate them to longitude.

« Understand the relationship of longitude to time
and of latitude to miles.

* Introduce terminology of fow latitude, middie lati-
tude, and high latitude.

Practice and Discover Help students practice

and discover these map skills by conducting any of
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the following new activities:

+ Discuss latitude, longitude, earth’s grid, special
parallels. List characteristics of earth’s grid {stu-
dents prepare a list).

* Give repeated practice in finding places on maps
and globes, using latitude and longitude.

» Compare, in general, characteristics of the earth’s
grid on different map projections. Give major
emphasis to types of distortion.

= Use different grid systems (latitude and longitude,
township-survey).

. Expressing Relative Location Help students

understand relative location by conducting any of

the following review activities:

= Review relation of a community’s site to terrain
features {lakes, rivers, mountains, valleys, etc.).

* Use highway maps to describe trips taken by the
student’s family. Locate places in relation to the
equator, the poles.

+ List important countries, continents, cities,
regions, rivers, states, islands, oceans, moun-
tains found on a map or a globe. Use the studies
in the text and those events talked about in cur-
rent affairs.

« Be able to use simple sketch maps to illustrate a
point in class presentation.

* Relate low latitudes to the equator and high lati-
tudes to the polar areas.

« Use string or tape on the globe to find shortest
distances and directions from the hometown to
Mexico City, to London, and to measure route
between Tokyc and Copenhagen.

* Stress terms of accessibility such as: coastal,
continental, insular, peninsular, maritime,

* Note relation of major cities in the world to their
physical setting.

Practice and Discover Help students practice

and discover these map skills by conducting any of

the following new activities:

* Discuss exact locations on the earth’s grid (lati-
tude, longitude).

* Express elevations of places from reading physi-
cal — political maps. Read contouring and hill
shading; compare elevaticns of places.

« Study the relative location of cities with relation to
site differences, situations in regard to each city's
service region, and to their trade connections.
Relate cities to natural resources.

* Measure great circle routes on the globe.




Understand the significance of these routes.

5. Reading Map Symbols Help students understand

how to read map symbols by conducting any of the

following review activities:

* Use simple maps of the city to learn symbols for
streets, rivers, and so forth.

* Use pictorial symbols, semi-pictorial symbols, and
abstract symbols.

* Beginning in grade five, great emphasis should
be placed on the use of the map legend.

* Use desk outline maps for recording different
types of data necessary for work in the social
studies units. Actual tracing of maps may be of
little value, but symbols placed on cutline maps
will aid map reading.

* Understand the meaning of color and shading on
a simple physical map of Texas, the United
States, and the world.

» Continue to use pictures and stories to visualize
real things which are expressed on maps by
symbols.

* Recognize more semi-pictorial symbols on a map
— dots for cities; color and shading for elevation;
physiographic symbols for landforms, and varying
line weights for roads and highways.

= Understand color contour maps, visual-relief
maps. Look at photographs of mountains and at
map symbols for mountains, then visualize what
the symbol represents.

* Visual imagery of old as well as new symbols
should be practiced regularly.

* Understand and use comprehensive legends on a
variety of different kinds of maps.

* Interpret abbreviations commonly found on maps.

* Trace the the course of a river from its source to
its mouth.,

* [dentify the many symbols used for water features.

* Collect pictures to promote understanding of geo-
graphical terms and landferms. Students must
visualize patural and humanmade parts of the
landscape, thus the photographs of the phenom-
ena (if an actual visit is impossible) must be
studied with the symbol representing them.

Practice and Discover Help students practice

and discover these skills by conducting any of the

following new activities:

+ Use dots, lines, and colors to depict specific
physical and cultural phenomena.

* Give more attention to the abstract symbols in

place of the pictorial and semi-pictorial.

= Introduce some work on isolines (lines connecting
points of equal value). Contour lines are the most
common of the isolines.

« Explain how symbols, especially differences in
color intensity, can show different quantities as
well as different items.

* Use maps showing gquantitative distributions.

+» Continue relating map symbols to pictures of the
actual reality.

+ Relate the wall maps to the films used in social
studies units.

» Use student-made sketch maps in reports with
symbois selected by the student.

6. Comparing Maps and Drawing Inferences Help

students understand how to compare maps and

draw inferences by conducting any of the following

review activities:

= Study the relationship between two maps of the
same area which depict different phenomena. For
example: map of corn belt showing distribution of
hogs and distribution of corn production. Draw
simple inferences from globe study: the relation-
ship of temperature and climate to the way
people live; the relationship of temperature to dis-
tance north and scuth of the equator.

» Use maps increasingly as a source of informa-
tion. Use the globe and world map increasingly to
get specific information about places.

* Recognize special-purpose maps — rainfall, cli-
mate, population, landforms, and so forth.

 Relate historical events to the setting in which
they took place.

* Examine photographs and maps of the same
area and draw inferences about terrain, climate
{note the vegetation), people’s activities.

+ By the end of the sixth grade, students should
realize that certain types of information can be
read better and more quickly from maps. The
habit of consulting maps and globes for informa-
tion should be well developed.

» Use maps in newspapers, magazines, and books
in relation to social studies units.

+ Understand and use a simple atlas.

« Interpret altitude and draw inferences regarding it.

+ lllustrate events in history by sketch maps. Use
maps and globes in giving reports.

+ Consult two or more maps to gather information
about the same areas.
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* Compare text descriptions with accompanying
maps.

Practice and Discover Help students practice

and discover these skills by conducting any of the

following new activities:

* Choose the best map for a specific purpose. Use a
variety of maps for information on the same area.
* Prepare maps of an early date of Texas and com-
pare with present-day map to note differences in
spelling of place names, changes in boundaries,
growth of cities, shifts in population, changes in

transportation routes, and so forth.

= Examine maps of your state to note the relations of
landform features, climate, and resources to the
distribution of cities, manufacturing, and agriculture.

* Use maps in giving oral reports, in written reports.
Use maps to show major changes between his-
torical periods in urbanization, boundaries,
transportation and trade, and so forth.

* Rely more on atlas maps for sources of informa-
tion on areas. Compare types of data presented
in atlases.

EXTENSION ACTIVITIES
1. Reading a Grid On the chalkboard or overhead

projector, draw a grid to help students graphically
perceive your classroom. Ask students to suggest
coordinates at which specific pieces of furniture
and fixtures are located with the following types of
questions:
= Which intersection represents our classroom
window(s)?
« Which intersection represents [Natasha’s] desk?
* Which intersection represents [Tara’s] desk?
* Which intersection represents our classroom door?
. Cooperative Learning Ask students to participate
in a treasure hunt in which they work in small
groups to gather information reflecting geographi-
cal terms. Students may read old newspapers from
Texas cities and review Texas-based magazines to
find key terms related to maps and globes. They
may circle the words in red. You may wish to have
them keep a chart of their findings:

Term Source
(title of articie)

Meaning of the Term
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ANSWERS TO TEXCHECKS
Texcheck — Page 34

1

. We study geography because it helps us under-

stand why we live the way we do, why things cost
what they do, why some people pick fruits and veg-
etables, and many other reasons.

. We use units of time because they give us refer-

ence points to understand the world we live in.

. We can tell where a place is when we cannot see it

by using something that a person knows, such as
describing it near a certain landmark, or by using a
map.

. The five things we find on a map are: symbols,

direction, distance, scale, and reference points.
(also a legend)

. Symbols of a map stand for different kinds of natu-

ral or human-made things, or features.

. The function of a compass rose is to show the

directions on the map, both the standard directions
of north, south, east, and west and the in-between
directions of northeast, southeast, northwest, and
southwest.

Texcheck — Page 38

1.

2.

3.

Sailors measure distance on the ocean by observing
the change in the location of certain stars in the sky.
Scale on a map tells us the size of the area shown
or the distance.

A grid system helps us locate places on a highway
map by arranging vertical and horizontal lines on the
map and labeling one set with letters and the other
set with numbers, helping us fix a reference point.

. We find absolute position on a map by using longi-

tude and latitude.

. Longitude is measured from the prime meridian

running through Greenwich, England. Latitude is
measured from the eguator.

Texcheck — Page 41

1.

Projections don't give an accurate picture of the
earth because they are drawings of the curved sur-
face of the earth on flat surfaces, so there will be
some amount of distortion. The larger the part of
the earth the map covers, the greater the distortion.

. The three main types of maps are physical, politi-

cal, and cultural. Physical maps describe natural or
human-made features. Political maps show bound-
aries between counties, states, and/or countries.
Cultural maps show other types of human activity,
telling us about the people who live in a particular
area.
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